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PREFACE 



The primary aim of this investigation is to compare 
the motives used in stimulating attention in characteristic 
Pagan countries with the motives logically consistent 
with Christian ideals. Experience has abundantly shown 
that Pagan motives will often percolate through a pro- 
fessedly Christian stratum, vitiating results. The hope 
of contributing even in a very small measure to the in- 
tensifying of interest in the question of motivation has 
prompted us to take up this line of research. The strik- 
ing contrast between Pagan and ideally Christian motives 
can, we think, best be drawn when the two are arraigned 
in juxtaposition. 

It is our pleasing duty to express our gratitude to 
Very Reverend Thomas Edward Shields, Ph.D., for the 
manifold help he has given in the preparation of this 
Dissertation, and also for the kindness and scholarly 
care with 'which he has directed our studies in the 
Philosophy of Education. 

We also gratefully acknowledge our indebtedness to 
Reverend Patrick J. McCormick, Ph.D., for valuable sug- 
gestions and to Reverend William Turner, S.T.D., who 
consented to read the first redaction of the Greek and 
Roman period of this Dissertation, as Reverend Franz 
Joseph Coeln, Ph.D., and Reverend Romanus Butin, 
Ph.D., did of the Jewish period. To all of these scholars 
we are indebted for valuable criticism while the author 
alone is accountable for any shortcoming in the work. 

SlSTEE KaTHABINE. 

Feast of Saint Scholastica , 

February 10, 1914. 
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CHAPTER I 



INTBODUCTION 

The offspring of primitive man, following the primary 
instinct of self-preservation and the instinct of imitation, 
would early acquire such knowledge as would fit him to 
maintain, independently, an existence on as high a social 
plane as his fellows. External incentives to exertion 
would scarcely be needed. With the offspring of man 
who has outgrown this primitive state and has come into 
a social inheritance, more or less considerable, the ques- 
tion of motivation is a more important one. 

What means were employed by Pagan peoples to enable 
and in a sense compel their offspring to come into posses- 
sion of their social inheritance, as compared with the 
methods employed by the Perfect Teacher will form the 
substance of these pages. The motives for study will, we 
think, in any case, be dominated by the ideal a nation has 
in its training. The instrument would to a great extent 
be modelled to suit the purpose for which it was intended, 
so the motive made use of would vary with the ideal. 

The countries selected as types of Pagan training are 
the Community-State, Sparta, with the production of the 
soldier-citizen as ideal and emulation as the dominant 
motive; Athens as a type of a “virtue” and beauty- 
loving City-state with emulation as a motive, but emula- 
tion to excel others not in physical strength and prowess, 
as in Sparta, but in mental astuteness and beauty of 
physical form through perfect and symmetrical develop- 
ment. Rome was selected as a type of country where the 
“practical” dominated as an ideal and the motive is 
rarely emulation but in large part constraint or punish- 
ment. 

A chapter on the motives employed by the Jewish 
People is included in this work largely as a background 
to Christianity or perhaps, we might say, as a halting 

9 
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SOME MOTIVES IN PAGAN EDUCATION 



place midway between the highly imperfect and the 
highest perfection. The ideal here is obedience to the 
behests of Jehovah. The motives were, we think, a high 
appraising of the dignity and distinction of their nation, 
and reverence for the commands of Jehovah. Constraint, 
of course, also plays a considerable part. 

Next, in the chapter treating of the Christian Ideal, we 
have tried to analyze the methods used by the Divine 
Teacher, knowing as He did from eternity, the laws of 
development He Himself had given to the mind and know- 
ing also the strength and the weakness of the individual, 
the use to be made of the instincts, etc. Here the spiritual 
ideal, seemingly dominant in Jewish education and yet 
fettered by hyper-critical interpretation of the “Law,” 
is dominant. ‘ ‘ For what doth it profit a man, if he gain 
the whole world, and suffer the loss of his own soul? Or 
what exchange shall a man give for his soul?” 1 

In taking up the study of Greece as a whole, an attempt 
has been made to trace the roots of the Greeks love of 
contest and their reliance upon competition as a motive, 
back through the grey dawn of Homeric Times to the 
tradition, at least, of a more remote origin. In develop- 
ing the chapters on Greece and Rome the writer has 
felt free to wander through the fields of Epic Poetry, 
the Drama, Philosophy and History, wherever light was 
thrown upon either ideal or motive. 

The primary sources for Jewish Education were, of 
course, almost entirely the Old Testament and the Tal- 
mud, though Philo and Josephus have both furnished 
fairly reliable contemporary evaluation. 

The lines of development of Chapter VIII are not 
entirely original in this work. The chapter is in large 
part a working out of the Method of the Master along 
lines suggested in “The Psychology of Education” 2 and 

1 Matt., XVI, 26. 

2 Cf. Shields, Psych, of Ed., Wash., 1905. Chap. 25. 
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developed in the Catholic Educational Series of Readers . 3 
Truth is eternal and since the principles therein laid 
down seemed to us basic and as such in conformity with 
the Teachings of Christ, it remained only to trace the 
sources of the development of these principles and to 
compare them with the principles dominating the other 
countries studied, in their educational work. The Chris- 
tian Ideal in Education is discussed largely along the 
same lines in the Catholic Educational Review . 4 This 
is simply a masterly presentation of the ideal, while the 
former is a psychological analysis of method. All of 
these works have been drawn upon. 

The inheritance of man, coming into possession of 
twenty-five or thirty centuries of accumulated culture, is 
overwhelmingly vast. How shall we keep our youth 
down to the task of acquiring this inheritance? The 
motives for effort in Pagan schools were, as it would 
seem, from an examination of facts, inadequate. Besides, 
we have an added duty, that of transmitting a spiritual 
inheritance. This spiritual inheritance is not an addi- 
tion or an accretion merely but a leaven which, it would 
seem, should permeate and invigorate the vast bulk of 
material, literary, institutional, social and aesthetic, to be 
transmitted, rendering it the easier to transmit. This, it 
seemed to us, was the Method of the Master and therefore 
the Christian Ideal. 

3 Cf. Gath. Ed. Series, Wash!, 1909. 

* Turner, Cath. Ed. Rev., Vol. II, p. 865. 
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CHAPTER II 

MOTIVES FUBNISHED BY THE HOMEBIC EPIC 

In approaching the question of motivation in Greek 
education we are impressed at the outset by the domi- 
nant place held by a single motive, namely, emulation. 
So prevalent, indeed, was the spirit of emulation among 
the Greeks that the idea was carried over from the world 
of mortals into their conception of the world of the 
immortal gods. The first remote cause of the Trojan 
war was the anger of the goddess, Discord, upon being 
excluded from the marriage of Peleus and Thetis. 
Jealous of the guests, she threw among them a golden 
apple bearing the inscription, “For the most beautiful.” 
She supposed, and rightly so, that the goddesses would vie 
with one another for this trophy of beauty and thus the 
harmony of the feast would be destroyed and revenge for 
the slight would be secured. Juno, Minerva, and Venus 
each claimed the apple as her right. Paris was called in 
to decide. He decided in favor of Venus, who had prom- 
ised as a remuneration to give him the fairest of women 
for his wife. Venus, as we know, fulfills the promise by 
aiding Paris in carrying off Helen, the wife of Menelaus. 
This abduction is the direct cause of the war. 

The events connected with the preparation for the war 
were characterized, it is true, by magnanimity in the 
almost unanimous response of the Greek chieftains when 
asked to unite with Menelaus in trying to recover Helen. 
Of course, this ready response was in part, at least, 
simply a fulfillment of their vow to defend Helen and 
avenge her cause whenever necessary. There were, 
besides, some isolated examples of personal self-sacrifice. 
One of the most noteworthy of these was the willingness 
of Agamemnon to sacrifice his daughter, Iphigenia, one 
of the few characters in the Greek Classical Drama that 
is spotless when measured by the moral standards of any 
12 
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age . 5 Still, the progress of the war was marked by dis- 
cord, contention, emulation, and deceit on the part of 
both gods and men. Indeed, the student of Homer knows 
that loyalty, as understood today, is almost unknown in 
the whole array of names. One of the most striking 
examples of disloyalty to a cause is that furnished by 
Achilles himself. He was angered at having to yield a 
captive maid, Briseis, to Agamemnon and would have 
killed him though he was commander-in-chief of the 
forces and as such the fate of the Greeks rested very 
largely upon him. Acting upon the crafty advice of 
Athene, always partial to Troy, he decided to sulk in 
his tent . 6 For twenty-nine days, during which matters 
had gone from bad to worse for his countrymen, he per- 
sisted in his inactivity. Matters, as we know, finally 
came to such a pass that the Greeks were routed and the 
Trojans had begun to set fire to the ships. Neither the 
slaying of his countrymen nor the dishonor to his coun- 
try had power to outweigh a personal slight. When he 
does finally return to the field, it is from an egoistic 
motive, wrath for the death of his friend, Patroclus, and 
desire for revenge . 7 Again, Zeus rules in name over the 
lesser gods who obeyed or disobeyed as it suited their 
whims. Right had no part in the whole strife. Mahaffy 
delineates the situation in the following words: “We are 
actually presented with the picture of a city of gods more 
immoral, more faithless, and more depraved than the 
world of men. ’ ’ 8 

Yet we know that Homer was the Greek child’s and 
the Greek youth’s main text for centuries. Hesiod, 
Theognis and Phokylides and some of the Lyric poets, it 
is true, soon found place on the curriculum, but Homer 
always held dominance. “They [these poems] were com- 

« Cf. Eurip. Iphig. among the Tauri and Iphlg. at Aulis. 

« II. Bk. I. 

i Ct II. XVI. 

8 Soc. Life in Greece. London, 1874, p. 36. 
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